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As autumn approaches, the ALL-SIG is pleased to
release volume 4, issue 2 of our newsletter, the ALL

Review.

This issue contains an update on the LIFT scholarship
program, which provides financial assistance to
educators for participation in a variety of online programs
that provide training in areas related to accessibility in

education.

In addition, we are pleased to present the second
installment of Davey Young's three-part series,
"Perspectives on Language Learning for Students with
Specific Learning Difficulties," which focuses on the

affective dimension.

In our "Stories from the Field" section, Brooks Slaybaugh

shares two examples of accessibility issues from his
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teaching experience, serving as a reminder that these
challenges can arise at any time in the classroom and
that educators can always take steps to help smooth the

way.

We also discuss our plans for the JALT conference,
where we hope to meet with ALL-SIG members to share

our experiences, resources, and mutual support.

And, in advance of the JALT conference, we are also

informing ALL-SIG members of our call for nominees.

This issue concludes with a call for submissions. The ALL
Review is most effective when it reflects the knowledge,
experience, and challenges of ALL-SIG members. Please
contact us if you would like to submit an article or if you
need assistance developing an idea. We look forward to

hearing from you.

Jacob Schnickel, ALL-SIG Publications Chair
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LIFT Scholarship 2024 Cohort Registration Extended!

LIFT £%% 2024 FEIR—FEHENERSNELE!

The executive members of the ALL-SIG are happy to
announce that the application to the Learning Incentive
Fund for Teaching (LIFT) Program is extended until
September 31, 2024.
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The scholarship will cover the costs of an online CORZLE. TOVSLELREICKYIERSNIERE
international certification course that an applicant DHEhs, BEENFLEITRLGERT 41 ERR
chooses from a short list of options selected for the EI—RADEREHILDTY , CORER(E. 12IIL—
program. The scholarship aims to bridge the gap between JEEICEATHHERDIBL. TNETNDEZTEHICESND
teacher knowledge of inclusive practices and supporting  Z#HE=——XDHYR—rEDFryvT#BHEHEEBRIEL
the diverse needs identified in their respective learner TWET, ISEIFALL-SIGAVNN—2 BZ R ELET,
population. Application is open to all ALL-SIG Members.

For details, please click the link to the ALL-SIG web page F¥L<I&. ALL-SIGD T R—=ADYLI%D)9IT Db

or use the QR code below.

https://sites.gooale.com/view/all-sig/lift-scholarshi

Apply for the ALL-SIG

LIFT Scholarship
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We look forward to receiving applications to the inaugural ALL LIFT7RJSLDFIHEANDEEEEFHFLLTNE

cohort for the ALL LIFT program.

Michael Y. Yap, ALL-SIG Member at Large
Catherine Takasugi, ALL-SIG Treasurer
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Perspectives on Language Learning for Students with Specific

Learning Difficulties: The Affective Dimension
REDFEREFEH OAFROSEFEICEHISRE: [FrEsIAIm

Anxiety can influence learning and performance across
cognitive domains, but can do so with particular acuity in
the learning of a second or additional language (L2). The
concept of foreign language anxiety (FLA) can help us
understand more about the affective dimension of
language learning for students with specific learning
difficulties (SLDs). This concept is often credited to
Horwitz et al. (1986), who proposed that FLA is “a
conceptually distinct variable in foreign language
learning” (p. 125). This claim was supported by findings
from the first administration of the Foreign Language
Classroom Anxiety Scale, which further found that FLA is
characterized by three more specific anxieties:
communication apprehension, fear of being negatively
evaluated, and test anxiety. Maclntyre (2017) and Horwitz
(2017), however, both trace the genesis of FLA inquiries
back to Scovel (1978), but note that Horwitz et al. (1986)
were the first to convincingly delineate and measure FLA
as a distinct phenomenon. Since then, Maclintyre (2017)
writes, FLA “has been the most widely studied emotion in
second language acquisition” (p. 11). Furthermore, FLA
has been found to correlate with poor attainment of
speaking, writing, and grammatical understanding in a
foreign language (Horwitz et al., 2009; Kormos, 2017;
Kormos & Smith, 2024; Sparks, 2008).

The dynamic approach to FLA situates it in relation to a
multitude of other factors, all of which interact with each
other to affect language learning and development

(Maclntyre, 2017). This approach can help us to
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understand how students with SLDs experience language
learning from an affective perspective. Foreign language
learners with dyslexia, for instance, have been shown to
have exceptionally high levels of anxiety learning a
language (Ganschow et al., 1998), and their motivation to
learn a foreign language is plastic, complicated by
cognitive factors, and influenced by the social context
within the instructional setting more so than their peers
without dyslexia (Csizér et al., 2010). Csizér et al. (2010)
further hypothesize that the social context may impact
language learning motivation of learners with other SLDs.
Indeed, language learners with SLDs “tend to
demonstrate higher levels of FLA than their peers with no
SLDs” (Kormos, 2017, p. 77). Chen and Chang (2008)
found that developmental learning difficulties were a
major cause of FLA in a survey of 1,187 postsecondary
EFL students in Taiwan. In a survey of 60 university
students with SLDs and 144 without, Javorsky et al.
(1992) found that the students with SLDs believed
themselves to be less capable and have lower foreign
language proficiency compared to their peers without
SLDs; in addition, the respondents with SLDs reported
greater anxiety associated with learning and using a

foreign language.

This gap has been found to be true at almost all stages of
L2 learning, leading to a “vicious circle” for students who
may “already face challenges due to their potentially
lower working memory and phonological short-term
memory capacity” (Kormos, 2017, p. 79). This circle can
spiral to negatively affect language learning motivation,
acquisition, and achievement (Kormos, 2017; Liu &
Huang, 2011), all of which can be further exacerbated by
stigmatization and stereotyping of ELLs with SLDs in
academic settings (Haft et al., 2022). Furthermore,
Horwitz’s (2001) research review of FLA and
achievement concluded that poor foreign language

learning may be a cause of FLA rather a symptom of it,
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suggesting that the relationship between FLA and
achievement in language learning can take the form of a
feedback loop in which FLA and achievement negatively
reinforce each other. Piechurska-Kuciel (2008), for
example, found in a study of 393 secondary EFL students
in Poland that the 105 learners with dyslexia experienced
higher FLA resulting both directly from their self-concept
as learners with dyslexia, as well as their cognitive
differences processing input and producing output in
English. Finally, students’ self-worth or self-esteem may
also be negatively impacted, and this can extend beyond
the language learning classroom (Horwitz et al., 1986;
Kormos, 2017). These decreases in self-worth or
self-esteem from poor learning may exacerbate already
low self-concept in relation to the SLD itself, as such
concerns have been noted at least among people with
dyslexia (Piechurska-Kuciel, 2008).

The final installment of this series on different
perspectives on English language learning for students
with SLDs will consider how such students constitute their
own cultural group. In the meantime, teachers can reflect
on their own teaching and how it may present or
exacerbate barriers to learning for such students from

both a cognitive and affective perspective.

Davey Young (ALL-SIG member) is a Lecturer in the
Department of English Studies at Sophia University. He
holds an MA in TESOL and PhD in International Studies
(Comparative Education) and is co-editor of the recent
volume Barrier-free Instruction in Japan:
Recommendations for Teachers at all Levels of Schooling
from Candlin & Mynard ePublishing. Davey's research
and writing covers various aspects of inclusivity in

language education.
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Stories from the Field: Two Examples of Barrier-Free Education

WZDEE: /N7 ) —BED22DHI

During the Covid pandemic, | initially encountered
students who would refuse to come to university due to
various health reasons. | was teaching part-time at
several universities, and each university had a policy on
online classes. When all classes were online, such as
during the 2021-2021 school year, this was not a
problem. By the fall of 2021, though, most universities |
worked at had made face-to-face classes generally
expected. If students had a university form excusing them
from coming to class for a medical reason it was
acceptable, and in 2022, most of my classes were on

campus.

One university where | work created a form for students
who could be excused from coming to class and would be
allowed to participate in online instruction. Teachers
would then be left with the choice of having
asynchronous or synchronous lessons for these students.
Only one university | worked at was forthright in
communicating (and in fact created a whole booklet on
this topic in Japanese); others were less so. | would
either consult with a fellow teacher for advice or would
trust my own counsel. | found it challenging since there
were no guidelines, and | had to figure out what would
work best for each student’s situation. First | would
receive an email with an attached file about a student's
health issue, which | would have to translate and try to
understand. Second, | would receive emails fairly
regularly during the term stating that | must accommodate
a particular health issue but without any guidelines on
how to do so. At one university | decided to contact a
university social worker regularly as a go-between in the

hope this would help a student come to class more
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regularly. This made it hard to know the best way to help,

which | explored further in the following case studies.

Students in poor health face a variety of challenges,
whether due to mental health issues, physical health
problems, or behavioral issues stemming from mental
health. | always believed that students were more
capable than they might think. Those who worked well
with others generally did fine, but introverted students
faced more difficulties, especially in larger classes. In the
2023 academic year, | encountered students with
different health issues across my classes, which were
primarily on campus, though one was in a blended
learning class with almost half the sessions online. Both

examples involve classes with 30 or more students.

Teaching an Online Student with Mental Health
Challenges

The first example is from a student who had
claustrophobia, and she was allowed by her university
department to take online classes. She provided me with
a letter from a psychiatrist, and | decided to have her
learn by asynchronous instruction. She was good about
communicating with me by email, and | emailed her
weekly with my expectations and information about the
weekly assignments that were due on the LMS. | had to
adapt the assignments so that she could complete them
herself. | asked her to record her voice reading aloud
instead of having a speaking test like the other students
did. | adjusted my grading and graded her on
pronunciation instead of her speaking ability. The
university was satisfied with this arrangement, but | felt
that the student was missing out on some aspects of the
four-skills courses and the conversation and pair practice

that in-class students experienced.

It was encouraging that she was good at communicating
in the first semester. | responded to her emails each week

and gave her assignments, which she did. By the second
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semester, she did not email me once a week, so | just
posted her assignments on the university LMS, and she
completed almost all the assignments. | would say though
that, at times, especially in the fall term, she did the bare
minimum in completing assignments, so | think that |
should have been more direct in expressing my
expectations, after noticing her decline in effort. On the
whole, this student completed nearly all of her
assignments, and despite the challenges, her consistent
engagement was notable. Because she gave positive
feedback to the university, | was asked to write about how
| taught the student online after the university’s education
office decided to use my experience as a model for other

teachers.

Teaching a Visually Impaired Student in a Blended
Learning Environment

The next example is of a visually impaired student. This
university did not notify me about this student in advance.
It was fortunate that ours was a blended class, where
around half of the classes were online, and that the
textbook had both a paper version and online version that

all students were able to access.

| had planned to have each of the eight quizzes be taken
in class, but after that | decided to have each quiz put
online for all students on the LMS, so he was able to take
each quiz by enlarging the text size. In addition, | had a
regular activity in class where students would pair up and
take turns reading a short speech and answering
questions about it. In the face-to-face classes, | would
read aloud to the visually impaired student once or twice
so he could practice listening only. He appreciated my
assistance, perhaps partly because the audio on the
online book was a bit fast. | was able to read the speech
at a slower pace and repeat when necessary in order for

him to understand better.

Accessible Language Learning Review

BOTLESF2 . I KRZDOLMSIZTH Z D RBEXEBE T
BHEICERLIz, LWL, BRIXIFEAET R TOREES
BIIEMNTETUN =, — AT, NEHEIRIERDORELH,
CHIBNIEL LIELIERON-D T HEXDPHIKRDIE
TICKR DV -BAT, SOICKRBEICRBEELTRODIILEE
ABRELSERELTIND, £2KLL T, COEEKIFIFT
RTDFBEEZLLEE L TOREgSAH-ICEh DL
T HEO—ELBYBAEEBICET S0 o1,
THAKRZBICHFEMNLE I —R N\ IERELIZIzD. KED
BERDVLORREMOBENDETIILELTHERT HLE
REL.FAIEDFEEFELEDIIIAUFAUTHZMIZD
WTELES kSN T=,

ITLoTYRS—= 0 BRBICBITAHEEREEfDIEE
R AEBEEOHDIZEDHIDOVTHENT D, COKE
[T, COZEIZDVNTERNRISBRANZE LGN ST, T8
Eot=0I&. Fht=bDISANILUTYR-HSAT, IZED
HEIDALTAUTo1-2E BREITHRIREA VS 1 VR
DEANHBYT R TODEENT IR TE o1,

I8 DDINTAMEEBEDIRET EITERT DBHY T =AY,
FEINTRANELMS TR ERNTUSAUTRITON S K5I
EBL. ZEZTNTNNXFEH A REREL TR T RINE
Z(FBHIEHLTEDLSICI R LIz, Flz. BETIE, £
Z AT TREVWRE—FZIBEICHHA. TNIZDLT
DERBIZEZZENSTITAETAHEMIZ T oIz, XM
KXOBETIE. AR DYICHREEZEDOHSEHEIC1. 2E
Bozrl. BEE L TEIELIELH oIz A UTIUTHE
ESNDFROBENDLEN>ZIELEBRELTERDL
NED WIEFAD D KSR IR ZRLTLV -, RA
BEELOTVEIIZ, RoKYELIZR—RATRE—F&HH.
WEIZIHECTRYIR T ZEH LA T 1=,

10 September 2024 Volume 4, Issue 2




4 ‘ &
XN

Upon reflection, if the university had informed me in
advance about this student's needs, | would have
adjusted my testing methods accordingly. Additionally, the
visually impaired student had a cooperative friend who
was aware of his disability, and they worked together on
in-class exercises. When this friend was absent, which
was rare, | needed to find an alternative partner for the
student. Without such a friend, | would have had to
ensure that every student had a regular partner in
face-to-face classes. Another issue was that having all
tests online led to some students not taking them or
taking them late, resulting in lower grades and potentially
causing a few students to fail. This was surprising to me,
given that the students were studying computer science
and might have been more comfortable with online tests

rather than paper ones.

Following the revision of the Act on the Elimination of
Discrimination against Persons with Disabilities that took
effect in April 2024, the provision of reasonable
accommodation to learners with disabilities is now
mandatory across all types of universities in Japan
(Peckitt, 2024). Below are key takeaways from the case
studies that can help teachers implement these changes

effectively.
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Contacting Supervisors

It is recommended for teachers to try their best when any
issue with accommodating students with special needs
arises, and if any problem cannot be solved, they are

advised to contact their immediate supervisor.

Communication for Asynchronous Classes

For students who are given permission not to attend
class, teachers may have the option of having
synchronous or asynchronous classes. If a teacher
chooses to have asynchronous classes, constant
communication on a weekly basis is recommended so the
student is not isolated and is reminded of the course

goals and expectations.

Maintaining Academic Standards

Furthermore, teachers may have to adapt their
expectations and grading procedures if students are
allowed to not come to class, as the learning style will
change and students will complete assignments alone
and not in pairs or groups. Academic standards do need
to be maintained while acknowledging that students have

varying abilities.

Encouraging Collaboration

If students do attend class, whether in a blended or
face-to-face classroom, communication can be direct. It is
recommended that students with a mental or physical
challenge have a regular partner and for the teacher to
create a classroom where pair and group work is
encouraged on a weekly basis since students can help
each other learn. Having a regular partner is probably

better because frequent contact encourages trust.
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Respecting Privacy and Addressing Isolation
Isolation is better to be avoided and the student’s privacy
needs to be respected because students may not want
other students to know they have an issue with their
physical or especially mental health. In addition, students
in question may make a request to not be called on in
class. If this is the case, group work becomes more
important as teachers can monitor students in groups to

check on their progress.

Brooks Slaybaugh (ALL-SIG Member) teaches at
several universities in the Tokyo area. He holds a MA in
TESOL. His research interests include classroom practice

and assessment.
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JALT 2024: Understanding Accessibility Through Collective Efforts

JALT 2024: SRIMBHICLET I EVE) T4 DERE

The Accessibility in Language Learning SIG would like to
invite conference participants to our (un)conference

session at JALT International 2024.

This ‘flipped’ approach is aimed at helping us better
understand the needs of our JALT community. In small
discussion groups, share your classroom challenges with
us and other audience members, explore potential
solutions, and use our collective knowledge to find

workable tools to support you in your educational setting.
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https://barrierfreejapan.com/2024/01/23/japans-education-ministry-discusses-support-for-increasing-number-of-university-students-with-disabilities/#comments
https://barrierfreejapan.com/2024/01/23/japans-education-ministry-discusses-support-for-increasing-number-of-university-students-with-disabilities/#comments

Additionally, share your success stories so that the skills ~ &5IZ, HEMNBEAFELIZAFIILEMOZKEICEHEZ . KYA
you have developed can be transferred to other teachers ~WXARTIGATESKIIC. RNEHIZHETIHSLER
and applied in wider contexts. These cases will help ALL ~ LTWET , ShbDEHIE. ALL SIGHT7HEVEYTFA4D
build a database of accessibility situations and a KiRET—EIR—RIL. 7TO—FDERBFEEEH =Y —
complimentary toolbox of possible approaches which we  JLIRY O RZEE T HDIZRIDTLELD,

can then share with the wider JALT organization.

Understanding accessibility is in everyone’s interest: TORVE)TAEEBETEHILIE. TRTOADEDLET
experts to novices in all educational contexts are T, HoWIHBEMXARICEITHEMRMOHLEET.
welcome in this session. The last quarter of the session DY IVADSMEELDLET , By arnEHYIZIE,
will be dedicated as the official ALL annual general ALL SIG AREXRBELRAEINET,

meeting.

Catherine Takasugi, ALL-SIG Treasurer XY BHhRE SFHEY
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Call for Nominees: JALT ALL-SIG 2025 Officers

ZEIxRHEESSR JALT ALL-SIG 2025 &

SEoRS

Thank you for your continued support of the JALT
ALL-SIG. As we prepare for the upcoming year, we call
for volunteers and nominees for SIG officer positions. If
you are interested in filling a post, please insert your
name and email in the corresponding position. This is
open from October 1st, Tuesday to October 22nd,
Tuesday.

https://forms.gle/LYBwCPndAnNxkCMbA

For more information about what areas members can

help out in, please access the link below:

Officer Descriptions, pages 4-5

This will be followed by a period where members can cast
their votes. The election will be open from November 1st
until the SIG AGM during the JALT National Conference
on November 16th. The SIG Forum/AGM is currently

scheduled for:

Day: Sunday, November 16th

Time: 11:15 AM - 12:45 PM (90 minutes)

Room: Hikae 2 (1F)

Title: Understanding Accessibility through Collective
Efforts

You are welcome to vote at any time within the election

period.

Results will be announced during the SIG AGM at the
JALT National Conference on November 16th, 2024.
Anyone interested in meeting the candidates is

encouraged to attend.
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Officer Descriptions, pages 4-5
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SIGRELBERIETITHONET, SIGT+—F L/AGMITIRTE
LTORETHEINSGTFETT:

B 11A168(H)

FefEl : FRT1185 155 ~ 1% 12854553 (9043)
=1i5: Hikae 2 (1F)

BAN T OEVEVTAEBED=HDIME

BEHMPTHNIEN DO THIRETEET,

#HERIZJALTERKLSDSIG AGM(11B168) THRRINE
T REESIGREBHELHADLEDHESLLYET.
SIGOEEIZEAMNZH DA IFE->TITSMLEESLY,
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Only current JALT National members who have paid SIG
membership fees for ALL may vote. So, before casting
your choice, please check your status. If you need help
remembering your membership number or are unsure of
your status, please email Natsuki Suzuki, the

Membership Chair at all@jalt.org. Thank you.

Ryota Moriya, ALL-SIG President

Call for Articles

RIERESE
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B, F-EREERNTHLGES . 2EEIZOHARE
A (all@jalt.org) FTA—ILIZTHEBLEDHELLESL, HY

MESTENVELT,

HF8 ZEX ALLSIGEE

ALL Review, the official newsletter of the Accessibility in
Language Learning SIG, announces an open call for
articles and “stories from the field” that highlight practices
which help students feel included, connected, and

supported.

The aim of the newsletter is to consolidate research
excerpts, pedagogical results, teacher-reflections,
student-experiences, or documentation of classroom
practices for students with specific learning differences in
ESL or EFL classrooms and make these experiences

accessible to language teachers.
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Submission Guidelines BROAAIRSA4>
e Suggested length is 500-700 words. This includes o HREINDEXIL500~700:E (E5E) TH ., “hic

the masthead and references. F. RHELESEXMEED,

e Include proper citations, copyright warnings or o SIA.EMFIEDRT. FTIETEFDILD VI EEY)
author credit, where applicable. IZ&H TS,

e Please make your submission to all@jalt.org. o BTREIL. all@jalt.org,

Contributions will be reviewed by the members of the ALL  #&faS =58 E (&, ALL ReviewH iR F—L DA /N\—5HY,
Review Publication team in partnership with specialists in  &FESNI=EEDT—YDEMARLEFHALTEELET,

the topic of the article submitted.
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