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President’s Report: Evaluation of ALL-SIG Activities in Year 4
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The Accessibility in Language Learning Special Interest
Group (ALL-SIG) is completing its fourth year at the end
of 2024. We have focused on providing various
opportunities to help members build supporting networks
about accessible teaching practices through our SIG
newsletters (Accessible Language Learning Reviews),
SIG forums and AGM, the SIG website, collaboration with
LLL SIG at ETJ, and online get together events. Another
exciting news, we have started recruiting for LIFT
scholarship and proudly announced 4 scholarship

recipients at PanSIG.
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The following part briefly explains what the officers and all
SIG members have established and accomplished in our

fourth year.

1. Membership — Currently, we have more than 40

registered members.

2. Officers — Currently, we have 6 core officers and 2

members-at-large.

3. Public events ALL-SIG held in 2024 — We co-hosted
accessibility related presentations with LLL SIG at ETJ in
Tokyo, organized SIG forums at PanSIG and JALT
National. Here is the list of public events:

February 3 -4 ETJ in Tokyo

February 26 Online get together

May 25 ALL SIG forum at PanSIG

August 1 LIFT Scholarship recruitment
(https://sites.google.com/view/all-sig/lift-scholarship)
November 16 ALL SIG forum and AGM at JALT National

4. Publications — We have published three newsletters in
2024.

5. SIG Website — We kept the SIG website updated:
https://sites.google.com/view/all-sig/lhome?authuser=0

We still frequently post announcements in our Facebook

group.
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6. Treasury reports — This year, we have submitted all 12 6. KFHIDOVWT—SEEIL REBYETORFREET
MAS (Monthly Accounting Statement) in time. LWELE=,

Thank you, all members, for your support in 2024. KEDBEIAICIF. RRGHBETISHAZEWZEELT,
HYMESTELVvELT=,

Ryota Moriya, ALL-SIG President HAB 2K ALL-SIGE R

ALL LIFT Scholarship Program Announcements and Plans for 2025
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The ALL SIG Executive Committee and the ALL Learning ALL SIGE{TEZ &= &ALL Learning Incentive Fund for

Incentive Fund for Teaching (LIFT) Scholarship Teaching (LIFT) #F&F 8 XL, 48 DALL SIGA/N—
Committee awarded the opportunity to pursue certificate  [ZTEBICHITEEZTEALIIL—230 |ETZEIALURD
courses on “Disability Inclusion in Education” and EODAZN—YILTHFAD | OREI—REZHET D=0

“Universal Design for Learning Mindset” to four ALL SIG ~ DEZEDIFBEERELELT-,

members.
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This first scholarship cohort is made up of Tina Brown,
David LaHeist, Hidayat Polim, and James Taylor. The
scholarship awardees were advised to start the courses
anytime after November 15, 2024. After they complete
the courses, the scholars will share their learnings and
insights through an output agreed upon with the
scholarship committee. We invite everyone to look

forward to these teacher-sharing opportunities in 2025.
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The ALL LIFT Scholarship Committee aims to continue
supporting teachers in their efforts to gain agency and
confidence in practicing inclusive language learning
instruction through short-term professional development
courses. We hope that these select courses will help
English language teachers embrace education for all
through a change of attitude and beliefs, in adevelopment
of knowledge and understanding, and an enhancement of
their skills in providing inclusive instruction. And in doing
so, we help push the tipping point where learning for all is

not “extraordinary” but the norm.

Please look forward to us announcing the application for
the 2nd Scholarship Cohort in 2025. Applications should
be submitted via the ALL Website
(https://sites.google.com/view/all-sig) throughout the
month of August 2025.

Michael Y. Yap, ALL-SIG Member at Large
Catherine Takasugi, ALL-SIG Treasurer
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Perspectives on Language Learning for Students with Specific

Learning Difficulties: The Cultural Dimension
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Language teachers are acutely aware of cultural
differences, often navigating and helping students
navigate differences that span linguistic borders. Out of
sheer necessity, they develop a degree of cultural
competence. The concept of cultural competence has
been developed and debated for decades, and while a
full accounting of this ongoing development and debate is
beyond the scope of this article, we need only accept that
cultural competence “is fundamentally concerned with
social and cultural solidarity across difference, and can
therefore be understood as an attempt to discover shared
identities across difference” (Armstrong & Armstrong,
2019). Because cultural competence is fundamentally
concerned with bridging cultural divides, many
educational researchers and practitioners have noted its
capacity to promote inclusive education (e.g. Armstrong &
Armstrong, 2019; Barza, 2015; Gay, 2018; Young, 2022).

Cultural competence is often conceived of and enacted
pedagogically in the form of culturally responsive
teaching (CRT), understood here as the use of cultural
knowledge, past experience, and understanding of
sociocultural realities of ethnically diverse learners to
create more inclusive learning experiences (Gay, 2018;
Taole & Nkalane, 2015). While CRT is principally
concerned with cultural groupings along lines of ethnicity,
it is possible to extend such an approach to encompass
other forms of difference. We can, for instance, expand
Barza’s (2015) three-tiered conception of CRT to identify

four main elements of a CRT approach that takes a
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responsive teacher should have knowledge about a
specific cultural group, comfort working with that group,
an understanding of the sociocultural impacts on
education for that group, and the skillset needed to adapt
one’s teaching to that group’s needs. If we adopt a social
justice definition of culture, wherein culture “refers to the
characteristics of everyday life of a group of people
located in a given time and place” (Sensoy & DiAngelo,
2017, p. 36), we can more easily view students with SLDs
(or indeed any group of students) as a cultural group and
extend CRT approaches to accommodate them (Young,
2022).

One way to do this is to modify and streamline Gay’s
(2013) six guidelines for creative culturally responsive
learning environments to suit language learners with
SLDs. These are revised guidelines are: 1) communicate
high expectations for all learners, 2) give students agency
over their learning, 3) feature student-led and small-group
discussions, 4) sustain a positive view of students with
SLDs, 5) actively learn about students with SLDs and the
barriers they face in the classroom and in society, and 6)
modify courses and curricula to accommodate such
learners. The last two of these guidelines are arguably
the most important, as once English language teachers
understand the experiences of their students with SLDs, it

becomes easier to accommodate their needs.

In addition to understanding the cognitive and affective
barriers discussed in the previous two installments of this
series, teachers must also consider sociocultural ones.
Csizér et al. (2010), for instance, found that English
language learners with dyslexia had lower motivation and
less ambitious learning goals due in part to social
expectations for learning among such students. In other
words, the cultural dimension can impact the affective

one and contribute negatively to the language learning
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experience for students with SLDs. It should also be
noted that this effect is even more widely noted among
learners with more visible disabilities such as vision or
hearing impairments. For example, blind students often
experience exclusion from shared learning spaces and
group activities, as well as difficulty accessing on-campus
resources such as support centers (Carpenter, 2024).
Similarly, English language learners with hearing
impairments may experience decreased social interaction
with other students (Mpofu & Chimhenga, 2013; Murphy
& Dodd, 2010).

In sum, we must recognize that all students are members
of different cultural groups, and these group
memberships can impact their views of and experience
within education. As educators, we need to be sensitive
to the variety of cultural groups represented within our
classrooms, including less visible ones like students with
SLDs. When it comes to barriers of any kind, but perhaps
especially cultural ones, empathy is a teacher’s greatest
tool. Imagine the learning experience from your students’
perspectives, reflect on how you can create more
inclusive learning experiences, and stay positive and

proactive.

Davey Young (ALL-SIG member) is a Lecturer in the
Department of English Studies at Sophia University. He
holds an MA in TESOL and PhD in International Studies
(Comparative Education) and is co-editor of the recent
volume Barrier-free Instruction in Japan:
Recommendations for Teachers at all Levels of Schooling
from Candlin & Mynard ePublishing. Davey's research
and writing covers various aspects of inclusivity in

language education.
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Inclusion through Flexibility: Helping a Student with Social Anxiety

Disorder Thrive in a Communication Class
FEHMEIZEBDA I —30 ST REEOHAEENTAZ A= —2 a0 P95
THRETL5DZEIT5

A week before the start of classes in the spring of 2023, |  2023F&FNFEMIEEDEARMAT. FAIXHEIELEDT=HD
received a Reasonable Accommodation request forone ~ SEMEEDEFEE 2T, TOEREK. TH M IEHEFR
of my students. The student, Aoi*, suffers from social BEEEXEO>TNDEDEEof-, BEMNEEBEMIZIE. A&
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anxiety disorder. The notice mentioned that interacting
with people was a cause of stress and that she is hesitant
to speak in public. She had appeared on my class list the
previous year but did not come to any of the classes. At
that time, | did not think much about it. However, after
reading the Reasonable Accommodation request, |
understood the challenge that the upcoming semester

would provide.

At this university, the process of applying for Reasonable
Accommodation includes a meeting in which the student
and a staff member from the health center meet to decide
on a plan for taking classes. The teachers are not
included in this stage and are only informed of the result

once the plan has been decided.

The plan was for her to take classes online using Zoom.
However, the class | was teaching for her was
communicative in nature and required the students to
work in partners and to give short presentations. Having
had several years of experience teaching communicative
classes online, | was not excited about returning to this
instructional modality. Personally, the only thing worse
than teaching a communicative class online was to teach

a communicative class in a hybrid style.

For online and hybrid classes to be effective, the teacher
has to adapt their normal teaching approach. Online
student engagement is crucial if the students are going to
learn effectively (Ahshan, 2021). Furthermore, including
elements of student-student interaction can make these
classes successful (Dixson, 2010). | needed a plan which
would have these characteristics while also being fair to

the other students.

| believed that there were two main obstacles to
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overcome: the pair work portions of the class and the
short presentations. | wanted to create a plan that would
not change the nature of the class while also being fair to
the other students. Fortunately, | recognized another
name on my class list. This student, Akiko*, was in my
class during the fall 2022 semester. She was an
exemplary student not only in terms of her academic
performance but also in her positive attitude. | asked her
if she would be willing to be Aoi’s partner during class.
This would involve signing into Zoom at the beginning of
class and doing all pair activities online. Akiko agreed, but
| did tell her that she could change her mind later in the
semester. Aoi also agreed to this plan, and | asked her to
keep her camera on at all times. | would also be in the
Zoom room, so Aoi could follow along as | gave

instructions.

The results were better than | expected. Whenever |
observed Aoi and Akiko in their breakout room throughout
the semester, they were engaged in pair-work activities.
For this class, part of the overall grade is for attendance
and participation. If a student does not actively
participate, they are considered absent which lowers their
grade. All students, including Aoi and Akiko, participated
enough that | did not have to lower any students’ grades.
It was easy to monitor Aoi and Akiko as | did not have to
constantly jump from one breakout room to the next. |
was worried what would happen if Akiko was absent, but
she came to every class. My backup plan was for me to
be Aoi’s partner if this ever happened. Aoi missed one
class, but she emailed me well in advance, so it was not

a problem.

The approach adopted to solve the second obstacle
actually turned out to be a positive. | decided to allow Aoi
to record her presentations using PowerPoint. | thought

this approach would be less stressful for her. To be fair to
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the other students, | gave everyone the same option.
Aoi’s presentations were okay, and her speaking voice
was a bit quiet, but she completed each one. Several
other students also chose this option, and | believe their
recorded presentations were superior to their live

presentations.
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Overall, | considered the semester to be a success. Akiko
was the top performer and Aoi passed the class
completing all her assignments. My original belief was
that Aoi would feel less pressure making a recording
compared to presenting live because she could take her
time and choose her best performance to submit. | feel
this experience has made me more understanding of the
problems some students face and has given me the
confidence to handle any similar situations which | might

encounter in the future.

*Note: To protect the identity of the student, all identifying

information has been changed.

Joshua Antle (ALL-SIG Member) teaches at two
universities in the Tokyo area. He has a PhD from Aston
University. His research interests include collocations,

TBLT and spoken fluency.
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JALT 2024: Report, Highlights, Gratitude

JALT 2024: LiR—k. N5k, B

Ryota Moriya (President) and Catherine Takasugi
(Program Chair [proxy] and Treasurer) from the
Accessibility and Language Learning ALL-SIG attended
JALT2024 in Shizuoka. Together we led a forum
discussion, held our annual general meeting (AGM), and

set up an information table for our SIG.

This year, the intention of the forum was to hear more
about the challenges and successes of teachers in the
field rather than have a formal presentation. Participants
shared their experiences with accessibility, and in small
groups, we collectively generated ideas and suggested
approaches to consider integrating into practice.
Personally, it was fruitful in that | came away with a few
new possible tools to try and some assurance that the
measures | have been employing so far have proven

successful in other teachers’ situations.
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The AGM provided us an opportunity to announce ALL’s
election results and financial situation. With only two
officers in attendance, the SIG table could not be manned
as consistently as we would have wished. If you
happened to stop by, we hope you grabbed an ALL
sticker and were able to learn more about the LIFT

scholarship that we are actively promoting.
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To conclude, a heartfelt “thank you” to everyone who
attended the forum. Your ideas and input are vital for

shaping ALL’s future possibilities.

Catherine Takasugi, ALL-SIG Treasurer

Call for Articles
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ALL Review, the official newsletter of the Accessibility in
Language Learning SIG, announces an open call for
articles and “stories from the field” that highlight practices
which help students feel included, connected, and

supported.

The aim of the newsletter is to consolidate research
excerpts, pedagogical results, teacher-reflections,
student-experiences, or documentation of classroom
practices for students with specific learning differences in
ESL or EFL classrooms and make these experiences

accessible to language teachers.

Submission Guidelines
e Suggested length is 500-700 words. This includes

the masthead and references.

e Include proper citations, copyright warnings or

author credit, where applicable.

e Please make your submission to all@jalt.org.
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Contributions will be reviewed by the members of the ALL  #%faSNf=52H (L. ALL ReviewH R F—L DA 73—HY,
Review Publication team in partnership with specialists in  EFESN=RBEOT—IDEMARLIFHALTEELET,
the topic of the article submitted.

We extend our gratitude to everyone who has contributed E2%E. #R1E. IREHEFEL TALL ReviewlZE#KL T

to the ALL Review through articles, proofreading, and ST RTCDARICEFBHLLEIFET, KEL,. 7OEIE
suggestions. In the coming year, we look forward to JT1LERBFEEICAT IR - TATT7 . AREHE
continuing to serve as a platform for sharing stories, FTETSURITA—LELTDREER-FTIEEFRLAICTLT
ideas, and research on accessibility and language WEF , ALL-SIGAU N—DERR, HYMNESTTVELT !

learning. Thank you, ALL-SIG members, and Happy New

HAPPY

NEW
YEAR!

Year!
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