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Understanding, Action, and Freedom
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Dyslexia - Gert Altman, 2015

What do dyslexic learners feel had a positive BEEENZBHIL. TEFLBILDLIRNES
effect on their language learning? This was one Ho1-LRLTWBDEEIN?2 NI R P OEF
of the questions I looked to answer in my survey BENFEH 50 A2 RICLAATR T FD
dissertation of 50 dyslexic participants from ZixROLEROVES>THS, AEHHELS
around the world. The answers were diverse but DEIZEIEIETF 70 HERH £ B INITELS
three common themes emerged that may help DIARILEZ I 3 DOHBT—<HFHN U LA
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teachers set their students up for success. The
themes were an understanding attitude,
supportive action, and freedom to learn in their
own way. These combined to make a powerful
formula with results that echoed beyond the

classroom.

“Having patience and understanding” were the
traits participants felt were most important for a
teacher to possess. This stemmed from a fear of
being “dismissed and labeled as dumb without any
help.” Understanding requires teachers to
“educate themselves about dyslexia” and other
differences as well as listening to the learner.
Beyond education and preparation teachers must
manage their own workload and stress so they can

be there for their students.

While understanding and patience open the door,
it's the actual “help” which led to lasting effects.
For participants misunderstanding elicited
contempt and understanding alone left them
desperate for help, but understanding with action
made them feel seen. Interventions they found
helpful included “adapting the exercises and
tasks”, “not treating them like they are dumb”,
“repeating verbal instructions”, “mixing styles”,”
creating a safe place”, and being “offered
resources, e.g., useful websites, apps, books,
movies, tv songs. Etc.” Participants' suggestions
for explicit learning align heavily with best
practices however they showed a strong desire
for immersion style acquisition which continues to
be under-studied for dyslexic learners (Kormos,
2017). Because of this, feachers need to know
their learners to offer the best selection of

outside resources.

Just as important for participants was not only
what the teacher did but freedoms they allowed.

Participants had a strong passion to implement
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what worked for them. “Find different ways to
learn and understand that work with your needs
rather than against them.” “Find a method that
works for you even if it is not effective in exams.”
Participants desired learner autonomy to make
use of their strengths. Freedoms included use of
technology, a voice in language formats such as
audio or textual, choice of learning style such as
immersive or explicit, and controlling the pace of
their learning. Granting such freedoms may
require teachers to put aside bias and listen to
the learner. While the teacher has experience
and research behind them it's the learners who

know themselves best.

For the participants understanding, action, and
freedom combined to make a lasting difference.
Understanding and action require teachers to be
educated but also prepared to set themselves and
their learners up for success. For freedom,
teachers need to listen to the students and put
their own bias aside and work together with the
student. These three aspects make a powerful
formula that will have an impact on the learners

long after they leave the classroom.

Kormos, J. (2017) 'The effects of specific
learning difficulties on processes of multilingual

language development', Annual Review of Applied
Linguistics, 37, pp. 30-44.

Joseph Kelley
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Audio Support for Autistic Students
ERIEDERADESRIE

Using audio recordings with transcripts is an
effective way to support neurodiverse learners

who have auditory processing difficulties.

Autistic people often struggle with auditory
processing. In her book Thinking in Pictures,
Temple Grandin references various auditory
difficulties encountered by autistic people. One
person mentioned in her book struggled to ignore
distracting noises. Another described the volume
of speech being unreliable, sometimes it would be
incredibly loud and other times an imperceptible
whisper. Being unable to recognize words in

speech prior to seeing the written form of the
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word was also a problem encountered by some.
Reflecting on such struggles, it is evident that
autistic students with auditory difficulties may
find it beneficial to have access to an audio
recording with a franscript to help them process

the sound of speech more easily.

Beginning with the issue of distracting sounds;
many students can struggle with the auditory
environment of the classroom. Allowing students
to make use of their own headphones and
providing them with the opportunity to replay
audio or even adjust its volume and speed
provides students with tools for overcoming a less
than ideal classroom environment. For some
students, it might not be possible to hear or focus
on the audio without such support. Grandin’s own
hearing difficulties provide one clear example of
how this may be the case. She states that while
her hearing when tested using a standard test is
normal, when presented with a test more akin to
the challenges of listening in real life her
performance dropped substantially, “I did very
badly on two segments...both of which measure
the ability to hear two conversations going on at
once.” (Grandin, 1995) As such, it is not hard to
imagine that a student might seriously struggle
when asked to do a listening activity within
earshot of other students discussing said
listening (or perhaps something unrelated to class

entirely).

Regarding the unreliability of input, whether it is
due to the person’s own processing difficulties, or
due to the natural variety of speech itself,
allowing students to replay audio and adjust it as
necessary gives all students a better chance at
comprehension and language development. Young
autistic children are often echolalic, they repeat
things, such as quotes from their favorite movies

or tv shows. One possible reason why tv and
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movies are such a common source of echolalic
content is that the sound is always the same. It
never varies in tone or pitch, and it is possible to
listen to it multiple times until it sticks. It makes
sense that autistic students at any age might
benefit from similar opportunities for repeated
exposure to audibly identical content.

Other learners may also need a visual aid to
support their listening. A hyperlexic student might
be more comfortable with listening when provided
with the word orthographically, while a dyslexic
student might find the audio a good support when

dealing with a text.

In addition, sensory processing issues can
prevent students from doing more than one
activity at once. A student can listen, or they can
read, but they cannot do both simultaneously.
Providing access to both the audio and the text
somewhere they can access at any time offers the
student the opportunity to engage with the work
at their own pace while leaning into their own

strengths.

Grandin, T. (1995). Thinking in Pictures: And
Other Reports from My Life with Autism. Vintage

Books.

Matt Keighley
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Grandin, T. (1995). Thinking in Pictures:
And Other Reports from My Life with Autism.
Vintage Books.
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Call for Articles — ALL Review

¥iasc=55E - ALL Review

ALL Review, the official newsletter of TEFBIIBIIETIEVEY TR SN AR=
the Accessibility in Language Learning 2—LF—TH% ALL Review TII. £H#HDFH
SIG, announces an open call for articles ANDB, DY) BN EERTEIELIRERY
and “stories from the field” that BNTHREXTHIENSOE  EBELTVET,

highlight practices which help students

feel included, connected, and
supported. ?;%i

The aim of the newsletter is to CH=a2—ALI—DBEKIL ESL X° EFL OHE
consolidate research excerpts, T FBITB T35/ E2HF D EHENILEF LR
pedagogical results, teacher- ¥ EREITOWTHREHFI 5D/ BB FH K
reflections, student-experiences, or B HERDIRYIRY  EFEDIRERES. 85 E I
documentation of classroom practices O EBFHERDNSDERBRKTTEATESLIICT
for students with specific learning 52Ty,

differences in ESL or EFL classrooms
and maoke these experiences accessible

to longuage teachers.

Submission Guidelines: BRanTARS14>

- Suggested length is 500-700 words.
- #REINSKEIE 500~700 25 (%£3B) TTF. 2N

K RHLEBEXRES D,

This includes the masthead and

references.

- Include proper citations, copyright L. EENESE. 2 EEEN LIy
warnings or author credit, where YIS BT =W

applicable.

- Please make your submission to - &8 kid. all@jalt.org,

all@jalt.org.

Contributions will be reviewed by the BRI /23EE 3. ALL Review HARF— LD A
members of the ALL Review Publication W=D BREINLRBOT—DEMRLBAL
team in partnership with specialists in TEAELET,

the topic of the article submitted.

Accepted articles will be scheduled for ZIEINMXIE 2024 FITHEBINSSIHE
publishing in the issues to be released INBTFETY.
in 2024.
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Dear ALL members,

Haoppy winter to alll We would like to
extend a hearty welcome to “ALL” of
you in ALL SIG. Each one of our
members is valued and holds knowledge
regarding accessibility matters in
education. We look forward to your
future contributions in this SIG.
Whether you’re a new member, a long-
standing member, or anywhere in
between, it is such a pleasure to have

you as part of our organization.

We are looking forward to seeing many
of you at JALT in a few weeks. For all

members, especially those of you who

can’t make it face to face, we would like

to hold an online end-of-year get
together. This will be a good chance to
get to know each other, recap The JALT
round table and discuss our interests,

needs and plans for the new year.

We would like to hold this event on
Saturday, December | 6th from 7 to 9
PM. Please e-mail us all@jalt.org and

we will send you a zoom link.

Look forward to seeing many of you

soon! Thank you and best regards,
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Natsuki Suzuki
ALL-SIG
Membership Chair
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Call for Volunteers

Ko vr 4 TEE

We are happy to announce that as of May 2023,
the official ALL-SIG membership has grown six-
fold. As a growing group, there are a number of
goals that we'd like to achieve. To realize these,
we are calling for volunteers to assist in certain
tasks. Please refer to the open areas below to see

where you can best share your talents:

® Proofreaders, editors, translators, and writers
(working closely with the ALL-Review
Publications Team)

® SIG Secretariat (working closely with the
Membership Chair)

® Social Media Engagement (working closely
with the Publicity Chair)

If you are interested in sharing your talents or
honing your skills with ALL-SIG, please complete

this Google Form or scan the QR code below.
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