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Research Questions

Preliminary Overview

BICS and CALP (Cummins, 2021)

Complementarity Principle (Grosjean and Li, 2013)

Participants

BICS and CALP Complementarity Principle

Background

1.	How do two students with Brazilian roots learning English in Japan with different linguistic 
backgrounds and day-to-day language practices respond when asked how to say newly 
introduced English words in Japanese?

2.	How do two students with Brazilian roots learning English in Japan with different linguistic 
backgrounds and day-to-day language practices respond when asked how to say newly 
introduced English words in Portuguese?

3.	What do the responses of two students with Brazilian roots learning English in Japan to 
questions about how to say newly introduced English words in Japanese and Portuguese 
reveal about the students’ language proficiency in terms of basic interpersonal 
communicative skills (BICS) and cognitive academic language proficiency (CALP) 
(Cummins, 2021)?

4.	What do the responses of two students with Brazilian roots learning English in Japan to 
questions about how to say newly introduced English words in Japanese and Portuguese 
reveal about the students’ language proficiency in terms of the complementarity 
principle (Grosjean and Li, 2013)?

Data Collection
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Research Question 1: How do two students with Brazilian roots learning 
English in Japan with different linguistic backgrounds and day-to-day 
language practices respond when asked how to say newly introduced 
English words in Japanese?

Aki, who was born and raised in Japan, answered in Japanese more often than 
Manuella, a recent immigrant. However, it was common for both participants to remain 
silent when asked how to say newly introduced words in Japanese.

Research Question 2: How do two students with Brazilian roots learning 
English in Japan with different linguistic backgrounds and day-to-day 
language practices respond when asked how to say newly introduced 
English words in Portuguese?

Aki, who was born and raised in Japan, rarely responded when asked how to 
say newly introduced words in Portuguese. On the other hand, Manuella, a recent 
immigrant, frequently answered in Portuguese, and her answers usually matched those 
on the researcher’s slides.

Research Question 3: What do the responses of two students with 
Brazilian roots learning English in Japan to questions about how to say 
newly introduced English words in Japanese and Portuguese reveal 
about the students’ language proficiency in terms of BICS and CALP?

Manuella, a recent immigrant, seemed to be in the process of acquiring BICS in 
Japanese, whereas she had not yet been able to acquire CALP. Aki, who was born and 
raised in Japan, had command of both BICS and CALP in Japanese, but seemed to 
lack opportunities to develop the same proficiency in Portuguese.

Research Question 4: What do the responses of two students with 
Brazilian roots learning English in Japan to questions about how to 
say newly introduced English words in Japanese and Portuguese 
reveal about the students’ language proficiency in terms of the 
complementarity principle?

When Aki did attempt to answer in Portuguese, the words she responded to were 
often related to topics that could be expected to come up in parent-child interactions, 
such as “pick ... up [in a car].”

Access to opportunities to develop heritage language proficiency
Students like Aki, who are born and raised in Japan, often lack opportunities to 

develop proficiency in their heritage languages outside of speaking with family members 
at home. Literacy and CALP in a heritage language, however, can be beneficial for 
additional language acquisition. This is especially true in the case of a Portuguese-
speaker acquiring English, which shares a writing system and numerous cognates with 
Portuguese.

Access to native language learning materials for immigrant students
Students like Manuella, who have received education in their native languages 

prior to immigrating to Japan, can benefit greatly from learning materials that make 
use of their native languages. Manuella’s Portuguese literacy and CALP are valuable 
resources for her as she acquires English. It is much more useful for her to connect new 
English words to familiar words in Portuguese than unfamiliar words in Japanese.

Access to “easy Japanese” learning materials for language minority 
students

The Japanese translations provided in the textbook for new English words tend to 
be CALP rather than BICS, such as the use of “chōshoku” rather than “asa gohan” for 
“breakfast” in the textbook glossary. These words are likely to be unfamiliar or difficult 
to understand for language minority students. Translations would be more useful if 
they were provided in the form of BICS, or as it is popularly referred to in the Japanese 
context, “yasashii nihongo” [“easy Japanese”].

Fostering of teachers and staff who have knowledge of language 
minority students’ native and heritage languages

The participants in this study were aware that the researcher was not a proficient 
Portuguese speaker. Perhaps because of this, they refrained from using Portuguese 
unless directly asked a question by the researcher that required a Portuguese answer. 
When interacting with teachers and staff who are proficient in Portuguese, on the other 
hand, a student like Manuella might be expected to translanguage, or make full use of 
her linguistic repertoire (García and Li, 2014). This might facilitate her English learning 
in ways that could not be explored in this study.


